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1.1. Introduction 

Nowadays, when English is considered as an international language, the activity of 

teaching and learning English as a foreign or second language is also examined and discussed 

widely all over the world. Developing innovative teaching methods in educational contexts is 

encouraged at all times for those of educators who teach. Teaching is a complex, multifaceted 

activity, often requiring use as instructors to juggle multiple tasks and goals simultaneously 

and flexibly. Many technical terms in English, derived from foreign languages such as Greek 

and Latin are not easily comprehensible to students. However, knowledge of etymology can 

possibly remove the often intimidating appearance of technical terms and help students to 

understand and remember them easily. Undoubtedly, the power which words exercise not 

only on the realm of education but also on the individuals’ daily lives cannot be ignored. This 

very strong influence of vocabularies has been also proved during the history of human life. 

Various kinds of techniques, strategies, and, of course, materials have been designed and 

developed for effective vocabulary teaching. Using word etymologies, however, remains as 

one of the least researched techniques for teaching vocabulary, and to the knowledge of the 

researchers, no serious materials have ever been developed on the basis of etymological 

accounts. 

There is no doubt that vocabulary is a crucial component of language proficiency. It 

provides a base for how well learners speak, listen, read, and write. Without an extensive 

vocabulary and strategies for acquiring new words, learners often achieve less than their 

potential and may be discouraged from making use of learning opportunities around them 

such as listening to the radio, listening to native speakers, reading, or watching television 

(Richards & Renandya, 8008, p.852). According to Robinett (7412, as cited in Iheanacho, 

7441), two important components commonly shared by speaking, listening, reading and 

ل(
 او

ال
)س

ی 
الم

 اس
نی

سا
م ان

لو
ی ع

ص
ص

تخ
ی 

علم
له 

مج
 

ره 
ما

ش
51 

د 
جل

 /
5 

ور 
هری

 ش
 /

59
31

ص 
 /

51
5

- 
51

5
 



 515-515، ص   5931،  شهریور 5، جلد 51علوم انسانی اسالمی، شماره 

      ISSN: 9174-8792     
http://www.joih.ir  

 
 

798 
 

writing are vocabulary and grammatical structure. The third component is phonology (sound 

system). Vocabulary has a unique quality that other components (grammatical structure and 

phonology) do not have. Whereas grammatical structure and phonology are understood early 

in the long learning experience, speakers continually add to their vocabulary store. Students 

point to lack of vocabulary as their primary problem in second language learning (Celce-

Murcia & Rosensweig, 7414, as cited in Anbarestani, 8070). They feel concerned about the 

burden of vocabulary learning and worry about how to tackle the difficult task of learning 

thousands of words. As such, the development of adequate vocabulary size is vitally 

important in the L8 classroom. 

The etymologies of words are not definitions of the words but rather where the word has 

come from and what it may have originally meant. In other words, etymology is the historical 

study of the origin of words. Some words have had different spellings or meanings in the past 

when compared to their present usage. Etymology traces the roots of the word and tracks its 

usage, spelling, and meaning over time. The study of words and its origins may be done in a 

variety of methods. One such method is through philological research. This involves research 

of written material for particular words, particularly text in the older or ancient times. In this 

way, records and documentations of words are studied in terms of its meaning, usage, etc. 

Other etymologists use dialects to understand more about the history of words. Some words 

form their own meaning when spoken in different dialects so traces of history may be sourced 

from various dialects spoken. Others compare words from related languages. In this way, 

etymologists are able to determine which words are derivatives of other languages and which 

words are borrowed from others. Many English words we know today are derivatives or 

borrowed words from other Languages. The word “boondocks” meaning mountain, is a 

derivative of a Tagalog word called “bundok”. But aside from borrowings and derivation, many 

words also evolve from other means. In today’s technological advancement, new words are 

coined by common people especially on the internet. Knowing the history and origins of words 

is amusing for some people like etymologists. For them, words suddenly have more meaning 

when you discover how they came about and how they changed or evolved over time. 

Equipped with a range of different vocabulary strategies, students can decide upon how 

exactly they would like to deal with unknown words. A good knowledge of the strategies and 

ability to apply them in suitable situation might simplify the learning process of new 

vocabulary for students (Ruutmets, 8005). One potential vocabulary learning strategy is the 

use of etymology. Etymology deals with the origin or derivation of words. In etymological 

approach, roots, suffixes, and prefixes are the basic elements. In this approach, learner learns 

about Latin and Greek prefixes, roots, and suffixes and figures out unfamiliar English words 

by recognizing their etymological structure, the building blocks from which they are 

constructed. This kind of knowledge enables learner to construct many English words 

correctly by learning to put the building blocks (e.g., roots and affixes) together in the proper 

way and to determine the meanings of thousands of English words that have never seen or 

heard before (Fekri, 8077). The term “etymology” first entered the English language in 7942, 

and it is a compound of two Greek words, etymon, referring to the true sense of something, 

http://qwhatis.com/what-is-history/
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and logos, or “word.” Early students of etymology became intrigued about the words which 

were widely in use, and where they came from, so they started to look at the roots and history 

of their language. In some instances, unfortunately, students of words came up with folk 

etymologies for words, which are entertaining, but untrue. Since folk etymology for some 

words is very widespread, the true roots of the words are sometimes obfuscated. 

New words can also be created through compounding, adding prefixes or suffixes to 

existing words to change their meaning, as is the case with words such as glorify, 

educational, rhapsodize, and the popular 8002 word, truthiness. In some cases, a new word 

forms from sound symbolism, also called onomatopoeia. Common examples of 

onomatopoeia are words such as meow, honk, buzz, and clank, which illustrate their meaning 

with the sound that they make. 

1.1. Statement of the Problem 

 

With respect to the importance of learning vocabulary in language learning, one hopes to 

overcome the learning vocabulary difficulties. If learners stumble over words they don’t 

know, they cannot get the idea contained within and across sentences and comprehension 

would not happen. To solve this problem, teachers should train student and give them 

instruction in effective strategy of etymology, word formation, knowing stem and root of a 

word, understanding the meaning of each part and having the ability to analyze them by 

combing the knowledge of roots, prefixes and suffixes. Accordingly students can analyze a 

surprisingly large number of words. 

As previously stated, learning a second language involves the manipulation of main skills; 

speaking, writing, listening, and reading, which lead to effective communication. One crucial 

factor is the amount of vocabulary which forms the biggest part of meaning of any language 

(McCarthy, 7422). Vocabulary, however, is the biggest problem for most learners. In view of 

this, vocabulary learning is currently receiving attention in second language pedagogy and 

research. But it is still a contentious issue how learners acquire vocabulary effectively and 

efficiently or how it can best be taught. 

Vocabulary is generally given little emphasis in university curriculum in Asian countries 

(Fan, 8009). The situation is the same in Iran as an Asian country. Generally, the emphasis 

on English teaching in universities in Asian countries is on the four language skills. 

Vocabulary teaching in many classrooms is largely incidental (Fan, 8009; Catalan, 8009). 

This means that when a particular word or phrase appears difficult for the students, they are 

given the definitions and they are encouraged to turn to dictionary to look up for meanings of 

words. The result is the unsatisfactory performance of students in their exam. It is high time 

for teachers to look into ways to enhance vocabulary knowledge in university students. 

All in all, the purpose of the present study is to investigate the effect of etymology 

instruction on vocabulary learning of Iranian intermediate EFL learners. Thus the present 

study will aim at investigating whether teaching vocabulary through Latin roots is more 

effective than learning through traditional way of dictionary learning. Put another way, the 

basic purpose behind this investigation will be to make it clear whether learning vocabulary 

http://www.wisegeek.com/what-is-folk-etymology.htm
http://www.wisegeek.com/what-is-truthiness.htm
http://www.wisegeek.com/what-is-sound-symbolism.htm
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through etymology instruction has any positive impact on enhancing Ilami EFL learners’ 

vocabulary learning. To do this, this trend will be conducted in an institution in Ilam city. 

 

1.1. Significance of the Study 

As the problem conveys, the tendency towards learning vocabulary through word 

etymology leads to have students involved in learning process. A brief survey of literature in 

the field indicates that so far etymology, especially as an effective learning strategy, has not 

been investigated extensively and comprehensively. This research aims to survey student’s 

vocabulary learning through etymology process. 

Does etymology strategy as a new way of teaching and learning vocabulary has any effect 

on Ilami intermediate EFL student’s vocabulary level? Would it be possible in a pedagogical 

situation like Ilam for students to receive enough training on how to use and learn etymology 

strategy properly? In order to find a pertinent answer to these questions, the researcher 

conducted this study. It is worth stating that the result of this study will have teaching, 

testing, and materials development implications; in that teacher will become more aware of 

the merits involved in applying etymology strategy in teaching reading, vocabulary and other 

related parts. 

Words are unique and interesting. A limited vocabulary keeps the learner from expressing 

his real thoughts and feelings. A strong vocabulary gives him the right words to use at the 

right time. Vocabulary building takes patience and continued effort. Learner’s vocabulary can 

and should be a reflection of this. So vocabularies are alive and should grow and change to 

meet the learners’ needs. 

 

1.1. Objectives of the Study 

The present study intended to investigate the application of etymology strategy on learning 

vocabulary. This study is mainly about trying to understand the effectiveness of strategy in 

one area of language learning that is vocabulary in order to possibly identify implications for 

teaching. This study was designed to provide baseline data for future research on vocabulary 

learning. The study mainly aims: 

7. To explore the usefulness of etymology strategy for Ilami Intermediate EFL learner. 

8. To explore the development of vocabulary knowledge and learning by Ilami 

intermediate EFL learner. 

 

1.1. Research Questions and Hypotheses 

To achieve the research objectives outlined above, the following questions were raised: 

1. Does etymology, as a useful strategy, bring about any variation in understanding and 

learning vocabulary of EFL learners? 

1. Does implementing etymology strategy have any positive effect on Ilami Intermediate 

EFL students’ vocabulary learning? 

The following null hypotheses (N0) are posed as the major hunches of the study: 
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1. L8 learners’ use of etymology as a useful strategy in EFL learning situation has no 

effect on their learning vocabulary. 

8. Application of etymology strategy to the language classroom management has positive 

impact on the improvement of Ilami Intermediate EFL students’ learning. 

 

1. Review of Related Literature 

1.1 Background 

Some words consist of building blocks that are fit together. Suffix, prefix, and root of 

words are fundamental elements which are common to many English words. Suffixes and 

prefixes cannot stand on their own as words (Davoudi & Yousefi, 8004, p.71). Pierson 

(7424) claims that etymological training could benefit second language instruction. The 

teacher and student, by becoming serious amateur etymologists, would find themselves more 

sensitive to the meaning of words and their relationships with other words from both history 

and other languages. The knowledge of these word relationships could contribute to what 

educational psychologists call meaningful learning, a quality of learning which is related to 

prior learning, and thus is more likely to be retained and generalized to other learning. 

According to Pierson, instruction in etymology could offer meaningful linguistic information. 

This information will be helpful for intermediate and advanced second language learners. 

Ilson (7429, as cited in Gu, 8009) identified four types of etymological information that can 

help the learner: (a) etyma and cognates; (b) morphological analysis of lexical units in terms 

of their constituent structure; (c) morphological analysis of lexical units in terms of processes 

of word formation; and (d) analysis of lexical units in terms of the cognitive procedures (e.g., 

metaphor) of their formation and development. 

Green (7440) asserts that study of Latin or Latin etymology by both native and non-native 

speakers can be justified on three levels: (a) the great amount of Latin in English language, 

(b) the psycholinguistic process of storing words, and (c) recent research on learning 

strategies. Bellemo (8004) in his article titled ‘‘Etymology and Vocabulary Development for 

L8 College Students’’ demonstrates that etymology may be a viable word attack strategy 

useful for a college level, heterogeneous reading class, irrespective of the student’s L7.S. One 

root word will open the door to mastery of English language. In a similar vein, Corson (7441, 

as cited in Bellemo, 8004) notes: Pedagogical processes of analyzing words into their stems 

and affixes do seem important in academic word learning. These processes help to embody 

certain conscious and habitual meta-cognitive and metalinguistic information that seems 

useful for word acquisition and use. Getting access to the more concrete roots of Graeco-

Latin academic words in this way makes the words more semantically transparent for a 

language user, by definition. Without this, English academic words will often remain “hard” 

words whose form and meaning appear alien and bizarre. So this kind of metacognitive 

development that improves practical knowledge about word etymology and relationships 

seems very relevant for both L7 [native English speaker] and L8 [non-native English 

speaker] development (Davoudi and Yousefi, 8004. pp.101-102). 
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Davoudi and Yousefi (8004) assert that using etymological approach can be considered as 

a shortcut. Many words in English are made up of prefixes, suffixes, and roots which learner 

can come to recognize. By learning what the actual roots of the words mean, learner can 

increase his /her vocabulary at a high rate. They state that there are three important elements 

in etymology approach that is, prefix, suffix, and root. They note that Most of the prefixes 

and suffixes in modern English derived from old English, Latin, and Greek. They are so 

numerous that it  is impossible to list all of them. By learning strategic ones, you take another 

long stride towards improving your vocabulary. By combining your knowledge of roots with 

knowledge of prefixes and suffixes you can analyze a surprisingly large number of words’’ 

(pp.71-72). Bellemo (8004) notes that moving along the word frequency continuum from 

more frequent to less frequent displays an increased percentage of Graco-Latin words, while 

the percentage of Germanic, monosyllabic words decreases. It is in the academic area that 

students will come across an influx of content specific vocabulary throughout the curriculum. 

Recognizing frequent roots and affixes that transfer among the discipline can support students 

as they make sense and attempt to retain the meaning of these deluge new words. Bagheri and 

Fazel (8070) in their study of Iranian learners of English found that the learners 'awareness of 

etymological accounts enhanced learners’ comprehension and retention of idioms. So not 

being able to retain and recall prior learned vocabulary has been regarded as one of the most 

important difficulties of both EFL and ESL learners. So through investigating the variety of 

techniques reinforcing vocabulary, making learners aware of etymology of words has been 

deemed as an interesting and effective technique for the purpose of this study. 

Zukayee (8077) believes that etymology is the best method to strengthen learners’ 

command over English language. By using knowledge of familiar words, learners will soon 

master the secret of vocabulary building. 

Noroozi and Salehi (8079) stated that in recent years, many researchers began to focus on 

idioms through etymology as a technique and they learned the idioms with a story told behind 

them. Accordingly, Boers et al., (8001, as cited in Noroozi and Salehi, 8079) noted: 

etymological association is likely to call up a mental image of a concrete scene which can be 

stored in memory alongside the verbal form. They revealed that learners ' idioms learning 

increases when the content is taught through an etymological elaboration instruction, and this 

study confirms the etymology in order to teach idioms. Vasiljevic (8079) in an article entitled 

as the effects of verbal definitions and etymological notes on comprehension and recall of L8 

idioms stated that "one way of helping learners recognize the semantic motivation behind 

idiomatic expressions is to draw their attention to the etymology of these expressions, their 

original use or the context in which they originated". 

 

1. 1. Experimental Background 

Bagheri and Fazel (8070) conducted a research on the effect of etymological elaboration 

on the EFL learners’ comprehension and retention of idioms. In this experiment, fifty Iranian 

advanced students studying English at Bahar Language Institute, in Shiraz, were divided into 

two homogeneous groups of experimental and control. The participants in the experimental 
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group of the study were exposed to the target idioms through etymological elaboration but the 

learners in the control group were taught the selected idioms through verbal definitions. The 

findings indicated that etymological elaboration considerably enhanced the learners’ 

comprehension and retention of idioms. 

Zolfagharkhani and Ghorbani Moghadam (8077) did a research on a group of Iranian 

upper-intermediate EFL learners to analyze the impact of etymological instruction on 

vocabulary learning. The results of their study revealed that the participants receiving 

etymological treatment (introducing prefixes, suffixes, roots, and the origins of the words) in 

the experimental group outperformed those in the control group, which followed its normal 

instruction. 

Coryell (8078) conducted a research on the effectiveness of etymological elaboration as a 

method of teaching idioms to adolescent English language learners by using the etymological 

approach in an ESL classroom with 85 preadolescent and adolescent English language 

learners of different ages, proficiency levels, countries of origin, and native languages. It was 

concluded that etymological elaboration positively affects learning idioms and vocabulary. 

Moreover, Zarei and Rahimi (8078) explored the effects of etymological explications, 

lexical elaboration, and contextual clues on Iranian learners’ idiom comprehension and 

production. The results of the comprehension posttest indicated that the etymological 

elaboration is the most effective way of comprehending idioms; the lexical knowledge has 

the lowest effect on idiom comprehension. On the other hand, the results of the production 

posttest showed that etymological elaboration is the most effective way, contextualization 

stands on the second level, and finally lexical knowledge is considered to be least effective 

one. As a result, it can be concluded that different techniques of presentation, such as 

etymological elaboration, contextualization, and explicit instruction of vocabulary, are 

helpful in comprehending L8 idioms. In addition, etymological information was found to be 

more conducive to Iranian intermediate learners' idiom production compared with the other 

techniques involving contextualization and lexical elaboration. 

 

1.1. Etymology as a Meaningful Learning 

Although etymology stands at the periphery of second-language teacher education planners, 

etymological training could benefit second-language instruction. The teacher and student, by 

becoming serious amateur etymologists, would find themselves more sensitive to the meaning of 

words and their relationships with other words from both history and other languages. The 

knowledge of these word relationships could contribute to what educational psychologists call 

meaningful learning (Ausabel, 7422), a quality of learning which is related to prior learning, and 

thus is more likely to be retained and generalized to other learning. Because it can be anchored to 

‘existing ideational systems in the learner’s cognitive structure’ (p.804), meaningful learning is 

less vulnerable than rote learning to forgetting. Meaningful learning takes place when the learner 

connects new learning to what he or she already knows (Thelen, 7422). 

Meaningful learning does not occur capriciously or spontaneously, but rather deliberately 

under conditions in which the learner is cognitively prepared, and what is to be learned is 
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systematically and rationally organized. For this reason psychologists of learning like 

Ausabel and Robinson (7424) generally subscribe to three necessary conditions for 

meaningful learning to take place: 

7. What is learned can be linked to other areas of learning. 

8 .The learner must have already internalized ideas to which the new learning can be 

connected; and 

9. The learner intends to make these connections. 

Based on these criteria, etymology could be considered meaningful learning in the 

language classroom. In a properly structured EFL class in which an etymological approach is 

implemented, these conditions for meaningful learning can be met. For example, the phrase 

circuitous reasoning might occur in an EFL class for electrical engineering students. EFL 

students would most probably be familiar with the vocabulary item circuit, as in circuit 

board. It is a concrete entity which in a laboratory environment might be a well-defined 

physical segment on an electric apparatus, knowledge of which is acquired by sight and 

touch. Since these students would presumably have internalized this prior sense knowledge, 

they might, with the aid of a good dictionary, etymologically analyze the word circuit into its 

constituent parts. This would reveal two distinct linguistic components of Latin origin, 

circum from a preposition meaning around, and eo from the verb meaning to go. Combined, 

the two segments convey the notion to go around. Such etymological information would 

make the meaning of phrases like circuitous reasoning and racing circuit recognizable and 

comprehensible to students. This etymological knowledge of circuit is specific linguistic 

information offering second-language learners, as Beck (7429) aptly says an anchor to 

‘possess ownership of words’ and the capability to generalize to other words. 

 

1. Methodology 

1.1 Participants 

Sixty EFL learners from a language institute in Ilam city participated in the study based on 

a proficiency test. They were Persian speakers studying English in universities. All the 

students were given a Test of English Language Proficiency (i.e., TOEFL, version, 8001) to 

determine their level of English vocabulary proficiency. On the basis of their scores, they 

were divided into experimental and control groups each consisting of 90 subjects. These sixty 

learners whose scores were one standard deviation above and below the mean were selected 

as the subjects of study. On the basis of this criterion, they were considered as learners of 

intermediate level of language proficiency. They were randomly assigned control group and 

experimental groups. In each group, 4 students were males and 87 students were females. It 

should be pointed out that for males; male teachers were used to treat them because classes 

are hold separately. Students in the experimental group were provided with tables of roots, 

suffixes, and prefixes. Only those students in the experimental group practiced the application 

of this strategy (etymology instruction) in identifying the meaning of words. 
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1.1. Instruments and Materials 

Firstly, a multiple-choice test of vocabulary consisting of 90 items was developed. 

Secondly, these items were piloted with 80 students at the same level of original participants. 

Then, after data collection, the process of item analysis was carried out. Finally, the very 

difficult or easy items were discarded, some were modified, and the 80 remaining ones were 

used as the pre-test and post-test in this study for experimental and control groups before and 

after treatment. The reliability of the test was calculated through Cronbach Alpha formula 

(r=0829). 

In addition, a questionnaire was designed in order to see the participants’ opinions 

concerning the effectiveness of learning vocabulary through etymology and the quality of 

retention of learned vocabulary items. This survey focused on assessing the degree to which 

teaching and learning new vocabulary items through etymology affect the development of 

EFL learners’ knowledge of lexicon and its retention in the passages of time. 

One important step followed in this study was the selection of six texts used as a main 

material for both experimental and control groups concerning the level of students’ 

proficiency in English. The texts with interesting topics were chosen from the books, "The 

World of Words: Vocabulary for College Students" and 509 essential words. Every passage 

presented a reading selection that included several words to learn followed by an exercise that 

tested students' understanding of words used in context. In addition, a pamphlet including the 

etymological analysis of the new words in the passages were also designed and used for the 

experimental group. 

 

1.1. Data Collection and Analysis Procedures 

After dividing the learners into two homogeneous groups, on the first session of the 

course, the researcher introduced the etymology approach to learners. Only the students in the 

experimental group were taught etymology strategy. The training course was composed of 2 

successive sessions. Each session lasted about one hour. On the first session, the researcher 

talked of the etymological knowledge, the concept of word formation, the significance of 

etymology, its merits and demerits, its role in vocabulary learning, and finally practicing this 

strategy in vocabulary learning. The rest of the session was allotted to the task of introducing 

the roots and prefixes, and the way they contributed to vocabulary enhancement. Three tables 

of most common roots, suffixes, and prefixes developed by Davoudi and Yousefi (8004) 

were introduced. In each session, about 75 affixes were taught and students were asked to 

mark taught affixes on their tables. It should be mentioned that the materials were taught by 

the researcher. A review work followed every four session throughout the study. This section 

was for recalling of the useful words students studied. 

The experimental-group students were asked to follow two steps when trying to find out 

the definition of an unknown word: 

7. Break the unknown word into parts: This step requires students to be able to recognize 

prefixes and suffixes when they occur in words. 
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8. Relate the meaning of the word parts to the meaning of the word: This step requires 

students to know the meanings of the common word parts. It also requires learners to be able 

to re-express the definition of a word including the meaning of its prefix and, if possible, its 

root and suffix. 

To facilitate their’ participation in classroom procedures, the students received some 

extracts from newspapers or magazines in which novel words have been underlined. Students 

read and analyzed them. So, they found that by using etymology approach they could 

understand the meaning of thousands of words which were not seen before. In addition to 

extracts, students were given worksheets containing matching items or blank sentence 

completion to practice roots and affixes more. 

They were also reminded that they might use variant word forms of the roots in the 

worksheet. In this way, they had a chance to practice using the affixes and roots they learned. 

This procedure went on four weeks. The control group received the same materials (i.e., 

extracts) except table of roots and worksheet. The etymology strategy was not taught in 

learning new words. In other words, students in the control group followed traditional 

vocabulary learning. The learners learned definitions, synonyms, or antonyms of the new 

words. 

To see the effectiveness of the strategy, the scores of post-test were analyzed for both 

group and then were compared to each other; the average scores of pre and post tests are 

shown in table 988. Having data collected by the SPSS software, the researcher processed the 

data using the statistical package for social science (SPSS/PC). One way ANOVA (OWA) 

was used for calculating the data. Then, to compare the results and to measure the 

differences, the statistical procedure of the ANOVA (OWA) measurement was used to 

determine the differences between the two groups. 

A one-way Analysis of Variance (ANOVA) was also used to compare the gain score of 

learners from different proficiency groups. The scores in posttest were regarded as 

determining the relationship between proficiency level and effectiveness of the strategy on 

the quality of teaching while being taught in the classrooms. In other words, the participants 

of this study were divided into two groups: experimental and control. The designed pretest of 

vocabulary was administered to the two groups to elicit evidence in order to compare with the 

posttest results. Then, the students of both groups received treatment and placebo 

respectively. That is, the experimental group received treatment on etymological analysis of 

vocabulary in six sessions during six weeks. They were asked to read the texts with 

unfamiliar vocabularies which could be dismantled into their Latin or Greek roots. The 

students of experimental group were also allowed to use a pamphlet including the 

etymological analysis of new words used in the passages. They were actually taught to learn 

unfamiliar words using their root meaning presented in the pamphlet. They were also asked 

to exercise the learned roots and their meaning giving examples of words with the same roots. 

On the other hand, control group received the same materials but was taught new 

vocabularies through traditional way of vocabulary teaching in six sessions. In other words, 

students in the control group were asked to infer the meaning of the unfamiliar words from 
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the text or use dictionary to look them up. After six weeks, the experimental and control 

groups both were given the posttest of vocabulary to examine the consequences of the two 

different ways of vocabulary teaching. The post-test results were gathered and compared with 

those of pre-test. The analysis of data was carried out through SPSS software, version 2. 

Finally, after the administration of the posttest, a questionnaire was given to the participants 

in order to collect their opinions regarding the effectiveness of employing etymological 

analysis as a way of vocabulary leaning. 

 

1. Results 

In order to show the effectiveness of the trend, the results of both pre and posttests were 

compared and analyzed were illustrated clearly in bars and tables. The scores of both pre and 

posttests were shown and analyzed separately. Analyzing and describing the results makes it 

possible to witness how the scores and results are similar or different. However, to do so, a 

one-way between-groups analysis of covariance (ANCOVA) was conducted to compare the 

effectiveness of two different interventions designed to examine the effect of learning 

vocabulary through etymological analysis. The independent variable was the type of 

intervention (learning vocabulary through etymological analysis and learning vocabulary 

through dictionary use or traditional way) and the dependent variable consisted of scores on 

the vocabulary test administered after the intervention was completed. Participants’ pretest 

scores of the two groups experimental and control groups were used as the covariate in this 

analysis. 

The 0805 level of statistical significance was set at all statistical tests in the present study. 

The descriptive statistics was obtained to find out the mean scores of experimental and 

control group on the vocabulary test. 
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Figure 987. The mean scores of both groups in pre and posttest 

 

Table 987. The mean scores in pretest 

Groups Mean SD N Df T obs . T crit. 

Group7(Experimental) 52892 89892 90 84  

 

-.055 

 

 

78295 Group 8 (control) 52810 89872 90 84 

Total   20 52 

P< 0805 

In the above table, it is seen that mean and SD for both groups are not meaningfully 

different. This shows that they were homogeneous. As the above results indicate; t-observed 

is much smaller than the t-critical at the p<0805 level of significance. Based on these results, 

it can be concluded that the difference between two groups is not meaningful and both groups 

are nearly homogeneous (see figure 9. 7). Later, both groups were given a similar post-test. 

During testing administration, both groups favored the similar conditions. After taking part in 

post- test the results were obtained (see table 9-8). These results reveal how the mean scores 

of control and experimental groups that were similar at the beginning of the course are 

different. This shows that etymology strategy has been an effective trend. 

 

Table 988. Independent T-test for Both Groups' performance on the post-test 

Stems Mean SD N Df t obs. t crit. 

G7(Experimental) 10800 79829 90 84 

18298 78295 G8(control) 99899 77899 90 84 

Total   20 52 

P<0805 

Particularly speaking, descriptive statistics including minimums, maximums, means, and 

then standard deviations of pre-test and post-test of all groups were computed. Results 

indicated that the mean score of control group which had been 52810 in pre-test exam reached 

to 99899 in post-test exam. It also indicated that the mean score of experimental group which 

had been 52892 in pre-test exam promoted to 10800 in post-test exam. 

As there were one dependent variable and one independent variable, a t-test was run; the 

results are shown in the Table 988. Table 988 indicates the observed t (to=-.055) is less than 

the critical t (tc.78295) with df (52); therefore, the difference between the two groups has not 

been significant at the level (p<0805). This shows the groups’ homogeneity at the beginning 

of the experiment. 

Since the observed t (to= 18298) is greater than the critical t (tc= 78295) with df (52), the 

difference between the two groups is significant at the level (p<0805). In other words, 

etymology trait has been effective in developing participants’ learning vocabulary. Thus, it 

indicates that students’ knowledge of learning in experimental group improved significantly. 
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As Table 988 represents, the calculated mean and the standard deviation for control group 

were respectively 99899 and 77899, and for experimental group, they were respectively 10800 

and 79829. The means for both groups have been illustrated in Figure 987 (see also 

Appendices C & D). All in all, according to t-test principles if the calculated t-test exceeded 

the critical value (78295) at the (0805) level of probability for d.f. =52, the related null 

hypothesis might be rejected; otherwise, it might be contributed to other factors. 

Table 987 shows the mean scores of experimental and control group on the vocabulary test 

after the intervention. The experimental group had a mean of 88821 (SD= 9870) whereas the 

control group had a mean of 72828 (SD= 9822). 

One-way between-groups analysis of covariance (ANCOVA) was conducted to see 

whether there was a significant difference between the experimental and control groups in 

terms of their posttest scores. Preliminary analysis were conducted to ensure that there was 

no violation of the assumptions of normality, linearity, homogeneity of variances, 

homogeneity of regression slopes, and reliable measurement of the covariate. The results are 

presented in Table 7 &8 and figure 7. 

 

1.1 Discussion 

   Etymology is the scientific study of the origin or history and derivation of words. When 

you know the meaning of a Latin or Greek root, prefix, or suffix; you can better understand, 

and more easily remember, all the vocabulary words built on these element that exists in 

English words. Learning etymology of English words you will feel comfortable with words-

you will use new words with self-assurance, you will be able to figure out the meanings of 

the English vocabulary words you hear or read even if you have never heard or seen these 

words before. That is why the best approach to learning new vocabulary words is through 

their etymologies.   

For many years the programs that prepared English language learners offered little or no 

attention to the effective teaching and learning the relevant vocabulary by the instructors and 

ultimately guessing and learning the unknown words by the students. The ability to learn new 

words easily and effectively appears to have vanished. Many language learners find 

vocabulary a key element in the process of language learning. But, unfortunately. It seems 

that teaching and learning the vocabulary is confined only to long lists of words with their 

native language equivalents to be memorized by the learners. Students usually tend to make 

lists of new words so that one day they could look them up and learn them. As the students' 

progress in their academic education they typically find that vocabulary building demands 

sustained efforts. Hashemi (8004) believes that “we may help students develop the skills they 

need in several basic ways, among them is: to help students enrich their vocabulary by giving 

them (or to help them discover) cognates, paraphrases, antonyms, synonyms, and words of 

the same family. (7419, p. 788) “ . 

    Aziznezhad and Hashemi (1122) note that various researches show that vocabulary 

acquisition is one of the most important needs of English language learners. Words, like 

facts, are difficult to remember out of context. There are many ways to build vocabulary - 
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thru practicing them in conversations , reading good books, looking thru newspapers and 

magazines, watching TV and videos or radio stations, and listening to books and lectures on 

tape. There are also many resources for those who are actively trying to learn new words. 

Remembering is greatly facilitated when you have a body of information with which to 

associate either a word or a fact. They add that discovering the common roots of words, 

language learners soon understand of the meaning of many unknown words, they have never 

seen before, derived from the same root. Etymology is not only useful, effective and 

interesting, but it also is a fast word attack strategy. Etymology which is one of the most 

systematic, enjoyable and effective ways of enhancing word power will increase the learners’ 

ability to figure out unknown and difficult words with ease and without continual reference to 

unabridged sources. According to methodologists having word formation knowledge, student 

can increase the ability to read difficult tests without continue reference to unabridged 

sources. 

The data from this study indicated that students in experimental group significantly 

outperformed the students in control group in vocabulary learning through the etymology 

method instruction. This finding is in line with previous research findings (i.e., Fekri, 8077) 

concerning the effect of etymology in enhancing vocabulary learning. 

In other words, the treatment given to the experimental group had affected this group to 

some extent. Therefore, the first null hypothesis stating that etymology strategy has no effect 

on vocabulary learning was rejected. The statistical analysis of the second research question 

depicts that there is significant difference between the performance of control and 

experimental participants; therefore the hypotheses of the study were rejected. It displays that 

experimental group, compared to control group, scored higher on the vocabulary test. It 

seems that experimental group took more advantage of the roots and affixes training given to 

the experimental class. Little research has been done with regard to such issue. One of the 

interesting results of this study was that, students were able to recognize the meaning of 

prefixes faster and better than the other affixes. It might be claimed that since prefixes occur 

at the beginning of the word, they are recognized easily. It was clear that only those words 

which can be analyzed are learned through the application of this strategy. It seems that not 

all words can be learned through this approach; however the technical terms and jargons are 

more prone to be acquired in this way. As Mirhassani and Davoudi (7442, as cited in Fekri, 

8077) state, those words which are related to science and technology are more susceptible to 

be learned by the use of etymology because they are usually coined by the specialists with a 

keen eye in regard to generative, potential power of a certain number of well-known 

Greco/Latin roots and affixes in every field of study. They believe that these words are 

normally longer words and contain more affixes as compared to the general vocabulary of 

language. It could be claimed that etymology strategy is more promising for fields of study 

such as biology, medicine, botany, psychology, and other specific-content fields. Generally 

speaking, the findings of the present study indicate that etymology strategy instruction has a 

positive effect on vocabulary learning of EFL learners. In other words, training in etymology 



 515-515، ص   5931،  شهریور 5، جلد 51علوم انسانی اسالمی، شماره 

      ISSN: 9174-8792     
http://www.joih.ir  

 
 

755 
 

strategy as one of the effective vocabulary learning strategies, allows learners to learn and 

recall more words. 

 

1.1. Implications  

Vocabulary, much more than grammar, is the key to understanding what we hear and read 

in school, university and,… to communicating successfully with other people. For this reason 

it is very important to quickly build up a large store of words. Research studies have shown 

the strong links between having an extensive vocabulary and achieving education success. 

Thus vocabulary learning is a vital part of education. As part of the language arts, it is 

considered a core subject in formal education. Vocabulary can be built chiefly by two 

methods: reading and Formal vocabulary drill and practice. Obviously, reading is an exercise 

that has its own rewards, and many students are motivated to enjoy it as a pastime. Formal 

Vocabulary building is usually not viewed as a “fun” task and is typically left in neglect. 

However, the results of this study indicated that there was a significant difference between 

the experimental and control groups in terms of their posttest scores. It means that learning 

vocabulary through the etymological analysis was more effective than the traditional way of 

dictionary learning. This result is in line with Bellomo’s (8004) study in which learners, who 

benefited from explicit instruction of Latin roots, had improvement in their vocabulary 

knowledge. 

The data collected from the questionnaire also indicated that 22 percent of the participants 

believed that after learning how to dismantle words into their roots, they could discover new 

words’ meaning easily without using dictionary. Likewise, 29 percent of the participants 

stated that learning words through etymological analysis gave them more confidence in 

learning more English vocabulary items. Moreover, regarding the ease of retention of 

vocabulary, 18 percent of the participants were able to remember better the words that they 

have learned through etymological analysis. In the same vein, 22 percent of the participants 

pointed out that encountering an unknown word in a text, they could break it down to its roots 

and find meaning rather than looking it up in dictionary. Finally, 12 percent of the 

participants asserted that they could effortlessly retrieve the learned words even three weeks 

after receiving treatment. 

On the basis of participants’ opinions elicited from questionnaire, the advantage of 

employing etymological analysis as an independent technique for vocabulary teaching 

became apparent. Hence, it could be recommended that using such technique either by itself 

or along with other techniques mentioned in the literature can be helpful in the development 

of lexical knowledge of EFL learners. 
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It is worth mentioning that the results of this study cannot be generalized to all EFL 

learners in different conditions due to the limited number of participants and small number of 

treatment sessions. Furthermore, as mentioned earlier, few studies have been conducted 

regarding teaching etymology in the field of vocabulary teaching and learning. Thus, further 

research studies concerning vocabulary instruction are needed in the area of second/foreign 

language learning. 

Etymology is the study of the history of a word, from its origin to its current meaning. 

Encourage students to use dictionaries to analyze word origins. As you might imagine they 

find it incredibly boring and would rather slice their tongue with paper and drink mouth wash 

than analyze word origins by searching in a dictionary. The results of the present study can be 

beneficial in teaching settings particularly in ELT (English Language Tainting) environment 

where mostly vocabulary is taught for communication. However, this can be considered as a 

new strategy for teaching English as a foreign language. 
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